Facilitating Integration of Knowledge and Employability ELA and Regular ELA 

Planning

· Examine regular ELA and K&E ELA Program of Studies for your grade to plan for similarities (See comparative documents listed under the Program of Studies) Why do you think the K & E Program of Studies was aligned with the regular Program of Studies?

· Cluster key outcomes around an essential question, decide what students will do to demonstrate those outcomes, build in scaffolding and assessment FOR learning opportunities (See Appendix A, A Checklist for Differentiated Unit Planning, Lesson Planning Template and a Sample Lesson Plan for Integrating K&E and Regular ELA 8).  

· Grouping students: use heterogeneous groupings of regular and K & E students where possible, film study, representing assignments, presentations—for longer text study such as a novel, K & E ELA students may need to grouped together to work on the same text because it is likely at a much lower reading level than a regular text (see notes under reading)


Assessment

· Use assessment FOR learning strategies for all students:

· Student-involved testing

· More specific descriptive feedback and less evaluative, numerical feedback

· Questioning to Promote Learning 

· Develop a shared vision of success (state outcomes in student language, use exemplars, develop and clarify criteria for evaluation with the class

· Peer coaching and Self-Reflection

See the Go section of refocus for detailed application of these strategies (refocus: Looking at Assessment for Learning, 2nd edition. Edmonton: Alberta Assessment Consortium, 2005)

· Use growth portfolio’s to assess student improvement after practice 

· In assessing portfolios look for trends:  if a student shows improvement over time discount earlier lower marks where students were learning 

Resources

To accommodate students’ needs, it is necessary that:

· a variety of authorized K&E ELA resources are purchased at students’ current reading levels and the levels just above their current levels.  Where possible, these resources should be available both in print and auditory format.   Note: there are a variety of texts in many genres. 

· Links to AB Education authorized resources are listed on CBE secondary ELA website under K&E and under Alberta Education


· The Knowledge and Employability Studio (on-line resource on Alberta Education website: 2nd floor contains resources connected to many areas of the ELA Program of Studies (a link to the Studio is on CBE secondary ELA website under K & E).  Many of these resources would be useful for students who are in the regular program too.

· Read to Live (on-line resource on Alberta Education website)
Resources continued

· Kurzweil software is highly recommended--scan text into computer: it highlights & reads highlighted portions aloud (contact ILS for further information on this software)

· Access to computers in the classroom
· Access to learning centre or resource teacher

· Spectrum CD Roms for 4 of the General Outcomes of the Program of Studies are available from the LRC and are authorized for use from grade 5 – 12 in the regular Program of Studies too—because levels are labelled Turbo, Super Turbo, Pro and Superpro—students can drop down to an appropriate level (excellent resource for differentiating instruction for all students—these can be put on the school network once the CDs have been purchased by the school. Order information on the Communities of Practice secondary ELA website.

· Purchase of graphic novels at reading levels for the K & E student for the school library.  Purchase of novels and non-fiction at K & E students’ reading levels for the school library. (Contact the Professional Learning Centre for suggestions)

Reading 

Because K & E ELA students are usually reading at a much lower level than the regular student:

· Provide choice of texts to all students in the class and include selections from the list of K&E authorized resources—see note on resources listed


· Organize units for the class around essential questions or themes (the regular student can be reading from authorized texts on a given theme while the K & E student can be reading from authorized K&E texts on the same theme

· Teach both regular and K&E students to access texts in a variety of ways, such as:

· Read aloud with a buddy

· Read with a CD / tape

· Read with Kurzweil software

· Read silently

· Read in a group with a teacher—could be the classroom teacher, a learning centre (resource room teacher, student teacher)

· If available, view a film for the text before reading

· Make reading strategies and process public and visible in the classroom – think aloud, post strategies used in think aloud (see sample strategies for making inferences in Appendix C)

Text Creation

· Allow both the regular and K&E students to demonstrate their understanding in a variety of ways (visual, bodily kinesthetic, interpersonal, ….) and explain their understanding in rationale—could be written or oral


· Include opportunities for peer editing and revising and editing in-class

· Use flexible deadlines

Appendix A

· A Checklist for Differentiated Unit Planning

· Blank Planning Template

· Sample K&E ELA 8 Plan

A CHECKLIST FOR DIFFERENTIATED UNIT PLANNING

FIRST STEP: LINK STUDENTS, CURRICULUM AND ASSESSMENT

Outcomes (The Alberta Program of Studies)

· What will students be able to demonstrate as a result of this unit?

· Can all students achieve these outcomes?

· In designing assessments and in part two of planning consider:

· What will supports will allow the struggling students to achieve these outcomes?

· How will I challenge students? 

Essential Questions (Creating a Context)   

· What are the big ideas behind this topic or theme?

· What essential questions will hook students and guide them toward understanding of this topic?

· Does the question encourage discussion? Does the question have more than one answer?

· Do the questions provide opportunities for students to relate the unit to their own past experiences or understanding?
· Can all students answer some of these questions?

Culminating or Summative Assessment 

(Evidence of Student Achievement of Outcomes) 

· How will I recognize that students have achieved outcomes? What are the big ideas behind this topic or theme?

· What essential questions will hook students and guide them toward understanding of this topic?

· Does the question encourage discussion? Does the question have more than one answer?

· Do the questions provide opportunities for students to relate the unit to their own past experiences or understanding?
· Can all students answer some of these questions?

· What performance assessments will allow students to demonstrate their learning?  

· Are there assessment instruments to accommodate different learning styles or talents?

· What performance based products will be shared with others?

· What would be appropriate audiences?

· What rubrics, exemplars, and checklists will I use?

· Have standards and exemplars been shared with students?

Do students reflect upon and evaluate their own learning? (metacognition)

· What are the big ideas behind this topic or theme?

· What essential questions will hook students and guide them toward understanding of this topic?

· Does the question encourage discussion? Does the question have more than one answer?

· Do the questions provide opportunities for students to relate the unit to their own past experiences or understanding?
· Can all students answer some of these questions?

From an on-line professional development course prepared for Alberta Education by Janeen Werner-King, May 2005

A CHECKLIST FOR DIFFERENTIATED UNIT PLANNING Continued 

SECOND STEP: SELECT VARIOUS RESOURCES, INSTRUCTIONAL STRATEGIES, AND BUILD IN FLEXIBLE USE OF TIME AND GROUPINGS TO ENSURE STUDENT SUCCESS


Instructional Procedures 

· What are some appropriate instructional strategies that will allow students to successfully achieve the target outcomes?

· What activating activities will be done first to link the new knowledge to prior knowledge? (simulations, manipulatives—artifact boxes, pictures, videos, demonstrations) 

· Do these activities include opportunities for students to use different multiple intelligences or learning modalities?

· How will the students be organized for instruction? Do these activities include opportunities for students to work in a variety of instructional groupings?

· Small group (jigsaw; mini-lessons)

· Individual (learning contracts)

· Whole class

· How can various graphic organizers be used to support and challenge students?

· Are questions varied to support and challenge students?

Resources

· What oral, print, and media texts will I use?

· What community resources will I use?

· Do the materials and resources used in the unit take into account:

·  What performance assessments will allow students to demonstrate their learning?  Do these account for SOME differences in:

·  multiple intelligences or learning styles?

·  student needs (text on tape, highlighted text, reading with a partner, view video before reading)?

·  cultural and gender differences?

Timeline

· How much time will be allocated?

· Is there flexibility to compact or extend the study based on student interest or needs?
· What anchor activities can be used when students finish early?

· How can the final performance assessment be divided into smaller increments that allow students to adjust pacing of the different parts?

· (Proposals and learning contracts)

Differentiation Notes

· Consider adaptations in these areas so students may succeed in the unit:

· essential questions




· resources

· instructional strategies and learning activities

  

· assessments




· time allotment

Differentiation does NOT mean all of these elements need to be varied at all times. 

From an on-line professional development course prepared for Alberta Education by Janeen Werner-King, May 2005
Integrating English Language Arts Regular & K & E 
Grade___________________

Essential Question: ____________________________________________________________________

	Outcomes from the Alberta K& E Program of Studies

Outcomes from the Regular Program of Studies


	Students could demonstrate their achievement by:

	Authorized Resources K & E ELA and Regular ELA


	Scaffolding Provided to help students achieve the outcome

	Publisher
	Title of Selection, Book Title, & Level if appropriate


	Page #


	


 English Language Arts Integrated K & E / Regular 
Grade 8 

Teacher J. Werner-King
School Curriculum Support, CBE
Essential Question:  When is it right to stand up against rules or laws?
	Outcomes from the Alberta K& E Program of Studies
Respond to Texts

2.2.2
Construct meaning from texts

a. compare the choices and behaviours of characters porrtrayed in texts to those of self and others

Create original text

2.4.1 Generate ideas

a.  take ownership of text creation by selecting a topic, concept, or idea that is personally meaningful and engaging and based on personal experience and/or prior knowledge
	Students could demonstrate their achievement by:

· create a PowerPoint about a rule or law that should be changed with 3 reasons

· do a scene that shows a rule or law that is wrong and 3 reasons it is wrong

· create a poster that illustrates a rule or law that is wrong and gives 3 reasons to change it 

· create a rap song called “Fight for What is Right” that talks about a rule or law that is wrong and gives 3 reasons to change it

	Outcomes from the Regular Program of Studies

2.2.1 Construct meaning from texts

a.  interpret the choices and motives of characters portrayed in …texts and examine how they relate to self and others

b. identify and describe characters’ attributes and motivations, using evidence from the text and personal experiences

2.4.1 Generate ideas

a. create … texts related to issues encountered in texts and own life
	

	Authorized Resources


	Scaffolding Provided to help students achieve the outcome

Outcomes phrased as “I can statements” attached

Discussion of Agree/Disagree Statements (think / Pair/ Share) before reading “Claudette Breaks the Law” (adapted from a master in How to Assess Authentic Learning)

“Claudette Breaks the Law,” --Read aloud with the teacher, read silently, read aloud with a partner—discuss questions in text while reading

Brainstorm rules or laws that you disagree with—make a class list

Model developing reasons a law should be changed as in Power Up teachers’ guide p 82

Share criteria for assessment of the outcomes during draft of text created– checklist or rubric

Claudette breaks the law could be used with all students in an integrated class to model strategies; students who wish to be more challenged may choose to use another text for a prompt about laws which should be disobeyed, such as the Mandela text 



	Publisher

Steck-Vaughn

K&E

Corwin Press

K&E

Gage

Regular 
	Title of Selection, Book Title, and level (if applicable)

“Claudette Breaks the Law,” Power Up Workout book, level 2

(Claudette was a young black woman who refused to go to the back of the bus like Rosa Parks)

How to Assess Authentic Learning, by Kay Burke, 2005

“Mandela” Bill Schiller Crossroads 8
	Page #

76 student

76 teacher

170
244
	


Agree / Disagree Statements

Fill out the top part of this form.  Think about why you agree or disagree with each statement.

With a partner discuss why you agree or disagree with the following statements.  Be sure to give reasons and listen to your partner’s reasons.  

Be prepared to share with the class. 

My opinion:

	STATEMENTS
	 I Agree 
	 I Disagree

	1.  People should obey the law.


	
	

	2. Students should obey school rules.


	
	

	3. Children should obey their parents’ rules.


	
	


After discussion and reading I think:

	STATEMENTS
	 I Agree 
	 I Disagree

	1.  People should obey the law. 


	
	

	2. Students should obey school rules. 


	
	

	3. Children should obey their parents’ rules 

           ______________________________________

           ______________________________________


	
	


I agree / disagree that people should obey the law because __________________________________________________________________________________________________________________________________________________________

I think students should or should not obey school rules because __________________________________________________________________________________________________________________________________________________________

I think children should or should not obey they parents because ____________________________________________________________________________________________________________________________________________

I Can . . . 

I can pick out a law that is disobeyed and give reasons why a character might disobey even though disobeying it will cause her problems

Proof

The law Claudette broke was: _____________________________________________________________

This law was wrong because: 

1. _______________________________________________________________________

2. _______________________________________________________________________

3. _______________________________________________________________________

I can find a law or rule that I think is wrong and give reasons why I think it is wrong

Proof

A rule or law that I think is wrong is: ___________________________________________________________

I think it is wrong because:

1. _______________________________________________________________________

2. _______________________________________________________________________

3. _______________________________________________________________________

I can choose a rule or law that is wrong and explain why in an interesting way

The rule or law that I / my group and I chose was: ________________________________________________

I / we chose this rule because _______________________________________________________________
How we will show this rule is wrong is by (choose 1)

· making a 4 or 5 slide PowerPoint about a rule or law that should be changed with 3 reasons

· doing a skit that shows a rule or law that is wrong and 3 reasons it is wrong

· designing a poster that illustrates a rule or law that is wrong and gives 3 reasons to change it

· creating a rap song called “Fight for What is Right” that talks about a rule or law that is wrong and gives 3 reasons to change it

We chose to do a _________________________________ because   _____________________

We think this law could be changed if:  ________________________________________________

Part of Sample Plan for Integrated K & E ELA 8

I Can . . . 

I can pick give reasons why a character might not give into authority even though persistence will cause him problems

Proof

The authority Mandela refused to give into was: _________________________________________________

He was right not to give in because: 

1. _______________________________________________________________________

2. _______________________________________________________________________

3. _______________________________________________________________________

I can find a law or rule that I think is wrong and give reasons why I think it is wrong

Proof

A rule or law that I think is wrong is: ___________________________________________________________

I think it is wrong because:

1. _______________________________________________________________________

2. _______________________________________________________________________

3. _______________________________________________________________________



I can choose a rule or law that is wrong and explain why in an interesting way

The rule or law that I / my group and I chose was: ________________________________________________

I / we chose this rule because _______________________________________________________________
How we will show this rule is wrong is by (choose 1)

· making a 4 or 5 slide PowerPoint about a rule or law that should be changed with 3 reasons

· doing a skit that shows a rule or law that is wrong and 3 reasons it is wrong

· designing a poster that illustrates a rule or law that is wrong and gives 3 reasons to change it

· creating a rap song called “Fight for What is Right” that talks about a rule or law that is wrong and gives 3 reasons to change it

We chose to do a _________________________________ because  _______________________

We think this law could be changed if: ________________________________________________

Part of Sample Plan for Integrated K & E ELA 8

Where a blended K & E and regular ELA class occurs class size should be reduced to provide the support that a K&E student needs


If scheduling permits, a resource teacher could work with the ELA teacher in the classroom to provide support and differentiation for K & E and other students in the class 





ELA Department Budgets will need increases to for the purchase of authorized K & E resources & to allow for growth in the K & E students’ reading levels. 





Because making meaning often involves talking with others, if possible, have at least 2 – 4 K&E ELA students in a class so that they can discuss longer texts they are studying and collaborate on some projects related to those texts.  At times, groupings should be heterogeneous, mixture of 10-2 and K & E students

















Access to computers for text creation and study in the classroom is necessary, so that the K & E student has the teacher and the technology available to complete work in the classroom








